A SHORTER HISTORY OF ENGLAND
class which is wealthy enough to enjoy the privilege of choosing
what education its children shall enjoy or suffer.
It is an error to suppose that compulsory education greatlv
changed the habits of the people. The enormous increase in
the reading of popular newspapers and books came long after
the date when compulsory schooling should have had its first
effect. The new compulsion somewhat increased the number
of literates—that is, of people who could read and, if they were
pressed to do so, could write a few words. How much this
increase was at first it is impossible to say, because there are no
direct statistics of the previous state of affairs; long before
board schools a large proportion of children were taught to read,
and even to write a little, apart from the Church schools—and,
indeed, apart from any school at all. The increase may have
been as much as 50 or even over 50 per cent, beyond the natural
increase of the population, but what did begin to change with
increasing rapidity through the new system were three things:
first, the sense of responsibility for the child in the family;
secondly, the uniformity of instruction and the application of
an official standard; thirdly, the power of the state in this most
important of all its functions. But that this power to mould
the minds of the children was not exaggerated out of all bounds
as it has been elsewhere we owe to the fact that in England,the
new system was affected by a certain side-issue—quarrels between
the Church of England and the Nonconformists. The Church
of England, representing the governing class, was determined
to maintain its schools; the small Catholic minority took ad-
vantage of the quarrel to establish their own right to the teaching
of their religion in the schools frequented by their children.
Through these divisions complete uniformity was avoided and
the state was long delayed, and is still delayed, in its power to
mould the whole nation to its views in the most critical years
of life, though in some things that power is already apparent. But
the effect of the change on the character of the English people
was profound; it did not appear, of course, until the new system
was fully established (and that took some years), and until the
teachers had come to form a separate profession (a matter of
some years more), until the state machinery had grown fixed
and powerful (some years more again), nor until the children
so influenced had come to maturity. One cannot say, therefore,
that the revolution in English education which began in 1870
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